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Abstract 
As previously discussed in an article “Importanța studierii cursului de „Pedagogie” în formarea studenților ca viitori profesori” 
(Scoda, 2013), preparing prospective teachers for teaching in the classroom is important to ensure quality in the education 
system. The debate in that article was viewed from the perspective seen by the students regarding the “Psihopedagogy” course. 
This article represents an addition to the problem as seen thru the looking glass, viewed from a different angle, focusing mainly 
on the competences that are the most important for a teacher and what should be developed for ensuring this skills, the level of 
satisfaction of the didactic materials used during the course to ensure learning and last but not least, their training program at 
hand. The purpose of this “mini” research was to continue my exploration on the topic with different students from other 
universities and with a bigger sample, stressing once again the importance and the impact of studying “pedagogy” by prospective 
teachers (needs, limits, strategies etc.). 
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1. Introduction 
Throughout this paper we will make reference to that article above, because it enables support and is useful for 
this paper, although the methodology used was different (smaller sample, group of students, another method etc.). 
Even though that research was different as mentioned, I felt the need to go further with my investigation, in order to 
obtain more information on the topic, as well, since we know that the developing of pedagogic competences is very 
important for all school actors (teachers, pupils, parents and other staff members) involved, especially for future 
teachers. In order to assure quality in the education system all the facts acquire could help our decision makers take 
the suitable conclusions. Consequently, the present article will examine the level of satisfaction of the courses 
offered within different universities in their journey to develop pedagogical skills. 
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One could ask him/herself why should it be important for future teachers to develop pedagogy skills?! The 
response is not simple, but if we think of the term “Pedagogy” which means among others: pais, paidos „child” + 
agoge „guidance”. We can deliberate the idea that in order to be able to teach or to transmit knowledge to pupils,  
we need a set of pedagogical knowledge so necessary to develop the art of teaching, to be able to communicate with 
pupils, to develop their personality etc. Subsequently, only such a course can offer all the essential aspects 
(theoretical/ practical) in the student’s journey to become a teacher in a certain field of specialization. 
The "mini" research in which we will refer briefly below was conducted in January 2013 in four institutions of 
higher education in different universities throughout Bucharest, mainly student from the first semester, second year 
university student. This research was also intended primarily to capture, by means of a questionnaire offered to 
student’s perceptions and opinions regarding their level of satisfaction about the "Pedagogy" course. More 
specifically, mainly to obtain through this questionnaire addressed to the students their views and thoughts referring 
to the following three dimensions:  
 The quality of the course "Pedagogy" offered (it’s content); 
 Training equipment offered during the courses (equipment, space, the way in which information is presented 
etc.);  
 The teacher’s competences (communication, knowledge etc.). 
Given these three objectives, the small sample (a total sample of 110 students) was the made up of students day-
to-day form of education, from the following institutions of higher education: "Politehnica" University, Romanian 
Language and Literature Faculty, University of Bucharest and the Faculty of Biology, University of Bucharest. 
For the investigation, the questionnaires’ where open to students of different ages and residence areas coming 
from different parts of the country. It should also be noted that there was no choice in terms of choosing the sample 
to conduct the questionnaires, the students’ who participated in this analysis were enrolled on a voluntary basis. In 
addition, the questionnaire consists of fifteen questions, each student was asked to respond as openly as possible to 
each item (some open, others closed). As well, it requested that each participate bring their own thoughts on topic 
and complete it on any of the items inquired.  
It should be noted from the beginning, that this sample does not claim to be reference for the different 
population. In addition, the research is absolutely exploratory and it tried to apprehend less visible issues, 
therefore, it could lead to the development of exploratory hypotheses. 
Without going into too much depth, the Departments of Professional Training of Teachers (DPTT) works at the 
university, under the Education Law no. 84/1995 with subsequent amendments. Thus, the departments are in each 
university, they have separate curricula, which include training the student in theoretical and practice discipline in 
the fields of pedagogy, psychology, logic, sociology and specific methods. Therefore, initial training strategies are 
stressing to assure the development of those skills in order to guarantee teaching training skills for the individual so 
necessary for becoming a prosper teacher. 
2. The „Pedagogy” course: Facts and figures 
2.1. Opinions referring to the Quality of the “Pedagogy” Course  
Going into the analysis of this “mini” research, the perceptions and opinions of the students around the issues 
regarding the quality of the "Pedagogy" course offered are somewhat positive when we look at their level of 
satisfaction, in the sense, that students are slightly satisfied about the course, as we will see below. 
Under this heading, I have tried to analyze the responses surrounding three dimensions with regards to their level 
of satisfaction: course content, theory-practice report and the objectives of the course (pedagogical perspective and 
the perspective of the future, preparing for teaching careers). 
In terms of course content offered (the methodology of the course), 45% of the students investigated were "very 
much” satisfied with the course content taught, 20% of the students surveyed believe that the course was “very” 
satisfactory 10% of the students mentioned that they were “satisfied” with the course, while 25% of the students 
were “not very” satisfied, they think it’s insufficient for them.  
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Fig. 1. Student’s Opinions Regarding the Contents of the Course 
 
The percentages may not produce any surprise, as it is found in all similar research consistently supporting young 
people, as outlined in previous research which had the same issue concerning the “Pedagogy” course: usually, 
students look up to the teachers who they can learn from and despise those who are not mastering the material 
taught. That we must learn in this course (Scoda, 2013). 
This issue was raised again in this survey making us think about what should be done in the future so that this 
course becomes more attractive for these students?!  
Regarding the theory- practice report, the level of satisfaction of the students is clearer now, they were “most” 
satisfied of how the knowledge was transferred during the course. The highest frequency invoked by the students is 
the fact that they were able to put into practice the theoretical aspects they have learned during the course (51% of 
students). This aspect was highlighted in the same “mini” research mentioned above, showing us clearly that this 
report is very important when one is thinking about what a course should contain: For students, prospect teachers, 
methodical preparation should be considered essential, as physics for engineers or the anatomy for physicians. So 
the faculty must prepare us as such (Scoda, 2013). 
This percentage, as well as the student’s statements, highlights again specifically the problem at hand, relating to 
the curriculum: how much percent of the course content should be accorded for practical discipline and how much 
percentage should be conferred for the theoretical one?!  
One of the objectives advanced by the specialist in pedagogy (D'Hainaut & Landsheere, 1979), foresee that in the 
design of a curriculum, in this case, for the university courses, the development of the individual is very important 
so that he/she reaches a certain performance (knowledge-abilities-skills).  
Therefore, a question within the survey was posed regarding the level of satisfaction of achieving this objective, 
the report knowledge - abilities - skills in the field of pedagogy, knowing that as future teachers in the classroom 
they need to develop certain pedagogy outcomes: only 53 % of students investigated were “very” satisfied with the 
design of curriculum for the course. These data reflects the current situation in the development of educational 
policies. Thus, a certain stigma derives, namely: the need for continuous improvement in relation to the teaching 
course at the university. In other words, we must consider the weight of certain pedagogical objectives, particularly 
in developing the different curriculum strategies: should the courses be presented in a traditional versus modern 
manner, the degree of involvement in the training process knowledge, pedagogical competences necessary, 
pedagogical skills for students etc. 
Looking into the limitation of my “mini” research, I had some restrictions in regards to the questionnaire which 
made me include a few open and general questions, therefore the responses obtained were more overall perceptions 
and opinions regarding the level satisfaction of the course. This happened, for example, in the question: “What 
aspect of the course would the students like to be implemented in the curricula?” The majority of the students 
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mentioned that they would like to participate in more classrooms, learning observation, so that they can understand 
the whole pupil-teacher relation and the whole process. In this sense, what could be done at a national level is to 
foresee in the development of the curriculum, more period allocated for spending time in schools. The time should 
be allocated not just for teaching, but for understanding the whole education process. Of course, this means an 
“ideal” partnership between all staff members working within the school. Perhaps, students could spend more time 
in schools and assist the pupils in more than just their field of study?! More so, what about an “on-the-job training” 
or observational learning for students! 
2.2. Opinions referring to Equipment used during the “Pedagogy” course (equipment, space, materials etc.) 
Discussing about the equipment used during the “Pedagogy” course, although, it may seems as a trivial issue, in 
reality it plays a very important role in the design of a course/ seminar. The way they are presented the theoretical 
aspects and/ or practical manner may or may not capture the attention of students in their learning process. 
Furthermore, the microclimate conditions, the equipment and the training materials used during the “Pedagogy” 
course represents an important issue for having a good learning experience so necessary for supporting and assuring 
a favorable context for the active participation of each participant. In this respect, the questionnaires with students 
followed the collecting of information on the quality provided during the “Pedagogy” course: physical space, 
technical equipment used (computer, projector, flipchart etc.), learning materials etc. 
Hence, referring to this aspect, overall, 70% of the students questioned, were “very much” and “very satisfied” of 
the conditions offered during the “Pedagogy” courses .The use of the equipment during their activities offered them 
a good chance to assimilate the necessary information, on the one hand, theoretical, and at the other practical.  
The opinions expressed through the questionnaire are conform by the same “mini” research mentioned above: 
The teacher not be concerned only with the discipline taught, but he/ she should be troubled about how to present 
the material as clearly and interesting for his students (Scoda, 2013). Thus, most of the participants in the 
questioner appreciate that the equipment used in the teaching process, in general, plays an important role in 
facilitating learning and offers a plus in the whole education process.  
2.3. Opinions Regarding the Teacher’s Competences in Teaching   
The human resource, that teacher, the person who is in front of the classroom and transmits all the knowledge 
taught, representing a key factor in their socio-professional development as future teachers. As a result, overall, the 
students surveyed declared a very high level of satisfaction about the teacher’s competencies to transmit the 
pedagogy knowledge.  
 
Fig. 2. Student’s Opinions Regarding the Teacher’s Competences in Teaching 
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In their view, the teacher constitutes the resource-person who provides the development for every individual and 
who offers constant support to students, especially in those situations where they encounter some difficulty 
understanding the material taught – the average assessment of their teacher who taught the course is above the value 
1 (“very much satisfied”). 
Concerning the aspects analyzed in the other “mini” research related to this topic, the level of satisfaction 
expressed is again confirmed and underlined that the teacher’s role is very important in determining the success of a 
training course. 
Surprising enough the participants did not list all the necessary competences one would expect; they felt the need 
to underlined one main key competence that they see as being very necessary for a teacher: communication. They 
consider that if they learn how to communicate correctly with other pupils, he/she will be able to get the message 
across to anyone, including a parent, another teacher etc. As a result, communication is a very dynamic process as 
well as, the relation that arise in the classroom and both take time to acquire. 
As a small conclusion, the equipment used during the course (technical equipment, space, materials etc.), as well 
as, the teacher’s competences (communication, personality, knowledge etc.) that were appreciated throughout the 
course represents a determining quality factor regarding the training of the “Pedagogy” course. 
Another open question inquired in the questionnaire was: “List three aspects that you liked most about the 
Pedagogy course”. Unexpectedly enough, the question at hand has aroused the interests of the students in 
responding to the questionnaire. Consequently, the majority investigated felt the need to make comments within 
each aspect above which illustrates the existence of a great diversity of situations even within the same 
questionnaire. 
Among the responses on the issues "liked" the course, we can include: practical applications, teaching methods 
used, relaxing, interactive, allowed free expression, manner of scoring, and the information gained etc., are just 
some of the examples.  
A fourth open question and in opposition to the one above, concerns listing three aspects they “disliked” the most 
about the Pedagogy course. Hence, the negative aspects make reference to: more involvement from students, more 
involvement from the teacher, more practical applications, better organization of the course, theoretical course 
support, etc. 
This set of views and appreciations proves to be very general, since I could not quantify the answers, even 
according to the studies fields of three universities and even after other personal parameters. However we look at it, 
it is clear that the request of having a quality course of “Pedagogy” in higher education system remains at great 
odds, as demonstrated by our large number of responses, in spite of certain barriers identified by students’ 
investigated. 
 
3. Instead of Conclusions 
The analysis and interpretation of these results from students from different universities, allowed the following 
conclusions concerning the synthesis of “Pedagogy” course: 
 45% of the students investigated were "very much"  satisfied with the course content taught; 
 51% of the students investigated expressed that the theory- practice report enabled them to transferred this 
knowledge taught into practice during the course; 
 Only 53 % of students investigated were  “very much” satisfied with the design of curriculum for the course; 
 Overall, 70% of the students questioned were “very much" and “ very satisfied” of the conditions offered during 
the “Pedagogy” courses; 
The human resource, that teacher, in this case, represents for them the key factor in their socio-professional 
development as future teachers. 
Another conclusion that we can note, is that the development of pedagogical competences are very useful with 
the support of the training course and the development of basic knowledge (knowledge of the child, the teaching-
learning process etc.). The teacher’s competence to ensure this development is mostly determined by them and how 
they manage to establish a good relationship with their students. In harmony with what has been mentioned above, 
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the students enquired feel that communication is the key factor in this school relationship – teacher-student. In order 
to understand how this relationship could be developed, the students investigated, belief that spending more time in 
schools not just for teaching (practice), could help them learn a lot more a whole process. 
         Besides the positive aspects that students feel when they analysed the importance of studying the “Pedagogy” 
course by future teachers, they felt the need to point out some shortcomings and/ or negative aspects: 
 The course is too theorized and the practical applications are not enough. They would have liked to have had 
more classrooms and outside classroom observation time in order to understand better the whole education 
process. In other words, too many theorized courses can lead either to disinterest or to lack of a practical 
experience when having to face with the reality of being in front of a real classroom; 
 The students felt would have liked: a better organization of the course, course support, more implication from 
both the students and the teacher etc. 
 In another order of ideas, the information obtained from the students investigated lead to the following 
conclusion that this course should assure a certain balance between the following aspects: theory-practice; 
theoretical course support-free speech time to discussion different issues; number of hours for being in the school-
number of hours at the course and at the seminar etc. Consequently, students sustain that theoretical information is 
not enough, the “know-how” is just as important. The fulfillment of these goals helps to increase the level of 
satisfaction and motivation of the students, making them more focus on the pedagogy course as potential future 
teachers. 
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